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CHAPTER I 
THE CASE FOR ORAL READING 
The purpose of this review of research in oral. reading is to 
dete~ne the.place given to oral reading by authors of textbooks 
in reading and au.thors of teachers' manuals accompanying elementary 
grade reading books. The authors of this paper felt that the 
stu~ of textbooks used by college students, who are prospective 
teachers, and by practicing teachers, is important in that the 
emphasis given by them to oral reading will be greatly influenced 
by these texts written by authorities in the field of reading... It 
was felt that a study of teachers t manuals would be important also, 
since the manuals are a ready source of teaching information • 
.AJ.th<;mgh teachers do not rely solely on teachers t manuals, it seems 
likely- that they will be influenced by them to some extente The 
textbooks an~zed ~e those published since 1940; the manuals 
~e those of recent publication. 
In addition to the textbooks and manuals, articles in the 
Yearbooks of the National Society fo~ the Study of Education were 
studied when these articles had to do with oral reading. 
The research in oral reading since 1930, done at the School 
of Education, Boston University, was also studied to discover the 
degree of excellence of oral reading in the Public Schools, as 
determined by these studies. 
The history of oral reading in the .llmerican Public Schools 
has been one of varying degrees o:f emphasis. In her study, lzy'att 
traced the history o:f oral reading from 1880 to 1941, showing how 
oral reading moved :from a place o:f first importance_ to one of 
second~ importance during that period. In her conclusions, she 
states:1 
The idea that oral reading has a place in 
the school program is now generally accepted 
although time and attention devoted to it v~ 
greatly at different times and in different schools. 
The information collected in this stuey leads to 
the conclusion that a t the present time oral. read-
ing is not given as much attention as is justified 
when its importance in child development is con-
sidered. 
Social Values of Oral Reading 
Oral reading is to be thought of not as incidental reading 
matter, but as a subject which has great value for its awn sake. 
As such it must be skillfuJ.ly taught chiefly as a worthwhile end 
in itself. 
The human voice is one of the most effective and important 
instrwnents in life. Comparatively few people, however, can use 
this instrwnent effectivelye A good speaking voice, clear 
enunciation, and pronunciation are certainly assets in all walks 
or li:fe. 
Training in good oraJ. reading should result in the acquisition 
of pleasing, well-modulated, and easi~ understood voices. The 
1Hyatt, Ada, .!!.!!. Pl.ace of OraJ. Reading in the School Program. 
Bureau of Publications, TeacheriSIOollege, Columbia Univ., New York: 
1943, Pe 47• -
____ ...;:. ____________ ~-""'-!!b.___;_· ~-
ability to use the voice effectively can not be overestimated. 
Good voice training is one of the greatest needs of today and 
as such deserves the attention of eduoatorso Bond and Wagner2 
sey: 
'While it is true that but a small portion of the 
reading of a person is devoted to oral reading, this 
reading is usual.ly done in a situation which is highly"' 
important to the reader. Studies showing the frequency 
of the use of oral reading as compared with that of 
silent reading tend to deny the value of oral-reading 
instruction since oral reading is used so infrequently 
in contrast to silent reading ••• The fact that oral 
reading is used infrequently does not mean that it 
merits no attentiono If a person reads to a large· 
group but once in his entire life, the time spent in 
school learning to do oral reading well will not have 
been wastede 
The quality of most adult oral reading leaves much to 
be desired. This m83'" be due to poor reading instruction. On 
this point, Bond and Wagner3 sq: 
'When we remeinber that most of the adults of todq 
-were taught by oral-sight methods, we wonder why such 
methods are allowed to persist. · 
Customar.L~, as the childfs reading ability broadens throughout 
the elementary and secondary schools, the emphasis on oral reading 
becomes less and less, in the classroom. In order to maintain the 
skill once it is acquired and to allow it the attention it deserves 
because of its significant place in adult life, the school should 
give it time and consideration at all levels. 
2~ L. Bond and Eva Bond Wagner, Teaching the Child to Read. 
Boston: The Mac:Mi.lla;n Company, 1948, pj;; 2b7-268. -
3Ibid., P• 268. 
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Hardly any p~ace e~se than in oral. reading may a teacher 
feel so confident that she is directing the learning process. 
e Uses of Oral Reading 
l.o As an Aid in Teaching Beginners: 
Oral reading is a valuable aid in teaching beginners to read 
because it improves the motive or interest, utilizes the familiar 
elements of speech, is a good test of the knowledge of word forms, 
and is a test of the child's eye movements (it enables the teacher 
to know if the child is moving his eyes from lef't to right and 
seeing the words in their proper order.) Oral. reading also gives 
training in correct enunciation and pitch of voice. 
2. As a Stimulating Influence on the Reader and Id.stener: 
The experience of reading orall.y in a manner which is satis-
factory to the person doing the reading as wel~ as the listener 
is a source of satisfaction to school children of all ages. It 
motivates reading in that other members of the class, hearing the 
teacher praise the reader, 'Wish to read as well. 
Durrell says that oral reading "motivates reading, as evidenced 
by the desire of primary children to read aloud to the group. n4 
H;yatt5 states: 
Children are ear-minded and the meanings of 
words are clearer 'When heard than when seen. A 
feeling for certain types of ~anguage forms can 
probably be developed in no other way. If certain 
words are to become part of a pupil's speaking 
vocabulary he needs to hear those words either read 
or spoken. 
4nonald D. Durrell, Improvement of Basic Reading Abilities. 
Yonkers-on-Hudson: ·world Book Compan;r, ~940., P• 105: 
~yatt, .Ada, Op. cit • .,_ • 97 • 
.3. .As a Means to Literary .Appreciation: 
Oral reading is an excellent medium for giving children 
personal experiences 'With literature. The readerts enjoyment and 
appreciation are intensified when he is sharing his reading experi-
ence 'With others. Poetry takes on added charm when it is read 
or~. 
During the primary grades, children should be encourages to 
share stories that they have read, and to read aloud their 
.favorite selections. From this .foundation should grow the desire 
to read the best in literature. Further.more, the best teaching 
o.f literature necessitates the reading aloud o.f mu"Ch material., 
such as poems and stories, i.f the creation o.f tastes .for good 
literature is to be encouraged and adequately fostered. 
Oral reading has many social. uses, and it is the business 
of the schooJ. to plan a program of reading that will meet these 
demands o.f life. 
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CHAPTER II 
ORAL READING AS AN OUTGROWTH OF ORAL EIPRESSION 
P.re-schoo~ Deve~opment 
Oral language has deve~oped considerably before the child 
has entered the first grade. He has connected .the sounds and 
meanings of many words. According4" it is desirable to use this 
knowledge as an aid in grasping the thought in beginning reading. 
Kirk and Monroe~ sq: 
Actually it is difficult for children to read without 
first learning to read ora.J.:cy'. Oral language is the tool 
with which the child comes to school. The aim of the schoo~ 
is to transfer this oral language to reading. Reading con-
sequent4", begins through the use of visual-auditoey symbols, 
rather than visual symbols and meanings, the adult reading 
method. 
Earliest Stages in Reading 
The earliest lessons in reading are primarily" to enable the 
chi~ to grasp the meaning of symbols on a printed page, and oral · 
reading is, apparently", the best method for accomplishing this. 
stone2 stqs ; 
In these beginning stages, where the reading material contains 
a vocabulary familiar to the child as the auditory symbo~s of 
well-known meanings, ~earning to read is primarily the process 
of establishing connections between the oral s.y.mbo~, the 
visual. symbo~ and the meaning. 
~Samu.el Kirk and Marion Monroe, Teaching Readin~ to Slow 
Learning Children. Boston: Houghton.Mifflin co., 1 40, p.-!24. 
2clarence R. stone, Pro£eSs .!!!, Primarz Reading, St. louis: 
Webster Publishing Comparw, ~9$0, P• 92o 
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Variation of Backgrounds 
Many children accustomed to a foreign language in their homes 
will face the task of learning to recognize not only the -written symbols 
of our language, but the oral symbols as well. In addition to this, 
wide variation is apparent in the number of word sounds or oral symbols 
that children have at their command in the earliest grade. One child 
'Will show that he possesses a rather large number of meaningful symbols, 
all. rea.dily recallable, 'While another will seem to have just as ma.z:w 
but 'Will experience much greater difficulty in recalling more than a 
few with readiness, clearness, or accuracy. On the other hand, there 
'Will be pupils with a sadl;r limited stock of oral symbols with an 
equa.ll.y pathetic inability to recallo Nevertheless, the school must 
transfer this oral language, regardless of whether it is adequate or 
inadequate, to oral reading. 
Matching Symbols and Sounds 
Since the first transition.fram speaking to reading is oral reading, 
children in the first years should do a great deal of oral reading and 
this oral reading should continue into the later school program with the 
emphasis changing from developing good reading skills to broadening 
these same skills. Kirk and Monroe.3 SBiY': 
Oral reading is the logical step :i.n learning to readG) The 
. child learns the meaning of the words first through the auditory 
sense. 'When he cozmnences to read, then, it is necessary to 
associate the sight of the word with the sound of the word 'Which 
he already lmaws and to make the connection from sight to meaning. 
3Samuel Kirk and Marion Monroe, Teaching Reading ~ Slaw Learning 
Children. Boston: Houghton Mifflin Compaey-, 1940, P• 126. -
7 
Writings of Educational Psychologists 
Clarence Stone4 believes that oral reading helps the child in 
beginning reading because the child is familiar with the spoken word 
and by speaking the word himself aids his own comprehension. 
The 'WI"itings of educational psychologists indicate a con-
census of these specialists feel that oral reading is probab:cy-
close~ related to a full conception and appreciation of the 
experiences embodied in the printed pages as long as the child's 
reading vocabulary is still much smaller than his speaking vocabu-
lar.y or the spoken vocabular,y which he comprehends. 
'While it is generally agreed that initial reading should be largely 
oral and that the child needs to go through the auditory stage to the 
auditory visual stage before attempting the strictly visual approach 
to reading, a functional approach to oral reading is as necessar,r to the 
development in the middle grades as it is in the lower grades where it 
serves mainly as a bridge from oral language to reading. 
Emphasis on Expression 
Expressive oral reading must find a fitting place in upper grade 
programs. But in order to prove its worth, the emphasis should be on 
expression; for it is only then that we can realize that the child 
has come from the stage of learning to read oral~ - through his initial. 
tool. of oral expression - to the place -where reading is measured by 
this same tool 'Which now belongs to the craftsman. 
4clarence R. Stone, Progress ~ Prim;:z Reading. st. Louis: 
Webster Publishing Compa.rzy-1 l95b, P• 35 • 
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CHAPrER III 
ORAL READING IN BUILDING READING SKILLS 
Oral reading can be thought of in two different wa;rs. First, 
-we can think of oral reading as something to be taught as an end 
in itsel.f; thus, we teach the mechanics of oral reading because 
we feel. that effective oral reading is a skill -worth possessing. 
Secondl;r, we can think of oral reading as a method of teaching 
the reading skills and as a technique of instruction in the content 
areas. In this chapter, we shall. consider oral reading as a method 
of teaching reading skills, and consider the mechanics of oral 
reading in Chapter IV. 
Primary Reading 
Authorities in the fiel.d of reading seem to agree that 
most of the reading in the primary grades should be oral. reading. 
McCollough, S\irang, and Traxl.er1 say-:: 
A beginning reading program that ignores oral. 
reading is depriving the child of one of the avenues 
through 'Which he may learn words - the auditory. 
l.McCollough, Strand, Traxler, Probl.ems in the Improvement 
of Reading9 New York: McGraw Hill Company, 1940;' p$ 107. 
9 
Dolch2 sa_vs: 
The need for exact word~recognition is one of 
the important reasons which causes beginning reading 
to be oral reading for the most part. 
The reason for oral reading being of such importance 
at the primary level is that the beginning reader has had 
little or no experience w.i.th Vi.Silal learning in the sense 
in ~ich reading is visual learning, i.e., association of 
a printed symbol with a sound and a meaning. At the prim.ary 
level, most of the child •s learning has been auditory learning. 
At this level, the child is just beginning to acquire the skills 
of reading, and in order to be certain that the skills of read-
ing are being properzy learned, we have the child read oral.ly. 
More important perhaps, is the fact that the child •s familiarity 
-with auditory learning makes oral reading more meaningtul to him 
since he sees and hears the word at the same time and is able 
to associate meaning with the sound and sight. 
3 Dolch sews: 
To the child, thinking and talking and reading 
are closely rel-ated. We lmow when all the children 
are thinking they all want to talk. We also know 
that we develop expression by stimulat~g talking~ 
2Edward w. Dolch, Teachin_g Prim!l'l Readi,!!g, Gerard Press, 
195o, P• l23e 
3~ ei t. P• 120 
Therefore, to insure thinking and to stimulate 
expression, we have ehi.ldren read aloud. But reading 
aloud is also essential to make sure the child correct~ 
matches sound and sight. 
Durre114 says: 
The oral reading method has the very great value 
of permitting a close check on the development of 
accurate word-recognition, and, in addition, it takes 
advantage of the close relationship to speech in ~ch 
the child has had several years of experience. 
In regard to teaching reading to mentally retarded children, 
Kirk and Monroe5sa;r: 
Silent reading shonld not be introduced too soon 
to meJ:!tal.ly retarded children.. Oral reading should 
be prolonged since it aids learning and gives the 
teacher a guide to the methods of reading the child 
is using~ 
Thus., in beginning reading, oral reading is more of a 
continuum of experience .for the child than is silent reading. 
This plus the fact that the oral reading provides a means whereby 
the teacher ean check on the pupil's progress, makes oral reading 
a valuable method of instruction in primary reading. 
Teaching the Fundamentals of Reading 
In the beginning reading situation, the child is 
4nonald De Durrell, "Development of Comprehension and 
Interpretation."_ National_Society for the Study o:f Education 48th 
Yearbook_, Part II, 1949, Pe 195 · - - - -
5Samual Kirk and Marion Monroe, Teac~Tf Reading~ the 
Slow Learning. Child. Boston: Houghton Miliin Oompa.tijl', Mo, P• 143 
concerned primarily" 'With learning new words, recognizing 
familiar mrda, mastering pronunciation, and learning meanings 
of words. By- having the child read orally, the teacher is in 
a position to determine whether or not the child recognizes 
and understands the words. In her master's study, Pesrson6 
-
discovered that h4% of the pupils 1Jhom she te~ed made errors 
due to lack of ability in word-analysis, 40% of the pupils 
made errors in word substitution such as "dogtt for "boy", 
. ~ -
and 37% made errors becau.se of a low sight vocabulary. 
fu the Gould 7 study of oral-reading errors in Grades II 
and TII, 47 e9% of the pupils in the second grade and 42.3% 
of the pupUs in the third grade made errors due to deficiency 
in word anaJ..ysise These errors and de:t'iciencies become 
apparent in the oral reading o:t' the child. In this regard, 
Bond and Bond8s~ 
The (oral reading) method has the advantage of 
making errors easi:cy" detected. The teacher knows 
instant~ the trouble the child is having and immedi-
ately' correction is possible. Thus there mq be 
6 Alice R. Pearson, "A Pii.agnostic Study of Oral Reading 
Dif'ficulties in Second Grade", Unpublished Master 's Theses, 
Boston Uni.versity, School of~Education, l91e, PP• -1~23. 
7D. Eo , Gould "A Survey of oral-reading errors and 
Sa:itability of Materials in Grades II and TII.n Unpublished 
Master•s Theses, Boston University, .School.o:t' Education, 1942, P• l2e 
BBond and Bond, Teaching the Child to Read. New York: 
MacMillan Compaey, 1948, P• 102 - . 
constant diagnosis and appraisal of progresse 
Silent reading to the excl.usion o:f oral reading 'Will 
not make these difficul.ties as easilY discernibl.e to the 
teacher. lh lch9 stzya: 
Only oral reading makes sure that each symbol 
is matched with its proper sounds. This matching is 
not an end in itself o , It is a means. to an end. But 
without it the end, ability' to read, wil.l not be 
attained. 
stone~ees with this opinion when he says that 
oral reading "gives objective evidence of the chil.d•s 
attainment in word-recognition and e,ye-movement habits•" 
Phrase Reading 
As the child progresses through the grades and 
improves in reading ability., he learns to read by phrases. 
ll 
The Goul.d studjy" showed that 62.5% o:£ the second graders 
and 44.2% of the third graders tested, made errors due to 
12 inadequate phrasing. The Burns study o:£ reading dif:fi-
cul.ties in the :fourth grade, showed that 33% a:£ the 
lOcJ.arence R. stone, Progress _!!! Primary Readinge ste Louis: 
Webster Publishing Compan;r, !"950, P• 3?>8~ . . 
J.la.oul.d, C. E., .2£!. ~ PP• J.2-13. 
12Barbara Burns, "A Diagnostic Study o:£ Reading Di:tficul.ties 
in the Fourth <lt-adee" _Unpublished Master's Theses, Boston 
University, School. o:£ Education, 1938, P•-43• 
:13 
Group tested also made errors due to inadequate phrasing. 
McKeel3 says that oral reading can be used as a check on 
the pupil 1s sense of relationship between words, phrases, 
sentences, and paragraphs. An understanding of these relation-
ships is basic to effective oral or silent reading, and 
oral. reading will immediately show wether the child is 
doing phrase reading or word-by-word reading~ Faulty 
phrase or sentence reading may be due to any one of several 
causese It is up to the teacher to find out what the exact 
nature of the difficulty is by gi vi.ng the faulty reader an 
individual oral test, and thEn providing for corrective work. 
Pupil's Understanding of Punctuation 
Faulty phrase or sentence reading may indicate that 
the child does not understand the function of punctuation 
marks; .an understanding which the effective reader, oral. 
or silent, must havee He should know that punctuation · 
marks are used by a 'Writer to make his meaning clear, and, 
in the case of. oral reading, punctuation marks are the 
reader's guide to reading so ·as to convey the author•s intended 
meaning to the listeners. In silent reading, the teacher can 
not possibly be aware of this lack of understanding of punctuation 
on the part of the pupil, but this deficiency becomes apparent 
13;paul. McKee, The Teaching ·2£. Reading !E; the EJ..ementar,y: 
Schoo!- Boston: 'i!Oti'gb.ton Mifflin Oompany, 194B', P• 607 
as soon as the child begins to read proper~. 
Checking Pronunciation 
<h-al. reading is the only wq to fo:nnally check the 
pupil's pronunciation of words. It is possible to check 
pronunciation through conversation and oral. reports, but 
these reporting activities do not take place too often, and 
conversation is incidental in its occurrence. Some oral 
reading can be done each dq in one of the areas of the currlcu-
lum, if not by all of the students, at least by some of the~ 
Broom14says: 
The application of phonics in oral reading is 
particularly important in developing good prenunciation. 
Once it has been established that a pronunciation 
difficulty does exist, corrective measures can be taken. 
Oral. Reading as an Aid to Better Silent Reading 
Oral reading calls for the use of all of the skills 
required in silent reading plus those peculiar to oral reading 
14M. E. Broom and others, Effective Reading Instruction. 
New York: McGraw Hill Company, 1942, P• 189 . · 
1.5 
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alone. As was pointed out earlier, oral reading affords 
the teacher an opportunity to check on the pupil's understand-
ing or punctuation, word recognition and word analysis skills, 
and on understanding of meaning. With this informati. on, the 
teacher can provide for indi.v:i.duaJ. instruction, and assign 
reading 'Which is within the pupil's range of ability, thus 
being assured that the pupil's silent reading will be quite 
effective. stone15 says: 
Specialists in the psychology or reading 
are agreed that oral reading is a very valuable 
means in the mastery or the mechanics or re~ 
ing basic to enjoyable efficient silent reading • 
.Adams16 sa;rs: 
Because oraJ. reading is a symptom of the 
child's ability in silent reading, the teacher 
should not have the children do much independ-
ent silent reading until she knows they can 
easiJ..y' read orall;r materials of appropriate 
difficulty. Ir the children hesitate or ran in 
reading oral:cy', they cannot read silentlY' with 
aQ1 more facility. 
In silent reading, pupils 'Will often skip over difficult 
words or phrases and go on. In oraJ. reading, the difficulties 
made apparent to the teacher can be ana.4"zed and corrected. 
15Clarence R. Stonea ~ eito P• .368 
16Adams, Le Gra;r, D. Reeve, Teaching Chil.dren to Read. 
New York: Ronald Press, 1945, P•. 212. . - . 
:16 
Kirk and Monroe17 say: 
Therefore, it may be concluded that 
comprehension of the thought from the printed 
page through the visual sense comes only atter 
prolonged practice and through a short-circuit-
ing process of first oral reading, then inaudible 
reading, less vocal movement, less lip-movement, and 
fina.J.Js' little or no vocal movement. 
The more associations which a child can make with a word, the 
more certain we can be that he w.i.ll retain the meaning o£ the 
word and will recognize it each time he sees it. Oral reading 
offers the very important association of sound 'With vrords, and 
this association may be carried over into silent reading. 'When, 
in doing silent reading, a child comes acros~ a difficult word, 
he may read the word al.oud. He may read a whole sentence or 
more if the meaning is not clear. Hearing the word or sentence 
may clarify its meaning in the child t s min4. 
Reading in Literature 
One objective o£ any reading program should be to awaken 
an interest in, and a desire for, reading. By allo'Wi.ng the 
pupils to read aloud stories in literature courses, the strict~ 
entertaining aspect o£ reading is made evident. This is especi~ 
true o£ poetry. Poetry, by its very nature, calls for oral 
reading. The poem which may seem dull to the child when read 
l.7Kirk, Samuel and Monroe, Marion, ~ ~ Pa 124 
1_7, 
silentzy-, may take on a completely new meaning when read orally, 
and ~ be the means of awakening an interest in poetry- on 
the part of the pupils. Here, the teacher's task is to instruct 
the pupils in effective oral reading, so as to bring out the 
full effect of the poem through the sound of the words and 
through expressive presentation. 
In addition to stressing the entertaining aspect of reading, 
oral reading can be used as a check on the pupils' comprehension 
of plots, characters, and events in literature. This can be done 
by having the pupils read lines "Which express ideas, describe . 
characters or events~ The follo'Wing lines from a teachers t 
. 18 
manual by Russell and Snedaker 1 illustrate this usage. 
Read the lines that show the difference in 
the way Lonnie and his grandfather felt about 
meeting folks on the river. 
Oral reading in literature is also an excellent way of checldng 
on the reading ability and progress of the pupils. Russell 
and Snedaker19 sq; 
The oraJ. re-reading activities are a good 
index.to the teacher of the ease or difficulty of 
the material for the group and the balance or 
unbalance of the reading program~ If she finds 
that a whole group have beeome slow. and labored 
in reading ora.l.J.3r, or uncertain in their search 
lBRussen,," Mary Snedaker, Manual for Teaching Wings to 
Adventure. Boston: Ginn and Company, 195'6, P• 23o -
:18 
0 
for details in the text, she can suspect that 
they have been going too fast and that they 
need easier material of a supplementary nature 
to reinf'orce acquired sight vocabulary and to 
build flueneye She mSiV sense the need for 
certain types of word analysis through the 
errors which the children make even in this 
prepared material. 
20 Witty, Lindahl, and Koch sa;r: 
Children's interpretation of the text as 
reve~ed in oral reading provides opportunities 
for the teacher to judge the reader's compre.-o 
hension"' 
Oral Reading in other Areas 
Just as oral reading is of great value in checking 
comprehension in literature, it is useful in other areas 
of the elementary school curriculume Horn and Curtis21 list 
the following types of oral reading situations found in schools. 
a. reading a story or peom for entertainment 
of classmates. 
be reading a selection as part of a report. 
ce reading to prove a point., 
d. reading for informatione 
e. reading announcements, committee reports, 
original papers"' 
f. reading aloud softl;y" to oneself to enhance 
appreciation of a literary selection. 
ge choral reading. 
20witty, Lindahl, Koch, Manual for the Brave~ the Free. 
Boston: D., C., __ ijeath Compan;r, P• 25'.--. 
2lHorn and· Curtis, "Improvement of Oral Reading." 
National Societz for the.Studl of Education. 48th Yearbook, 
1949, P• 256. - ~ -
22Ibi4,o.L P• 255o 
:19 
Developing Poise and Effective Expression 
In addition to the use of oral reading as a method of 
instruction in reading and in the content areas, effective teach-
ing or oral reading will do much to develop poise and a sense 
of confidence when reading or speaking to a group. Horn and 
22 Curtis suggest that since children are relative~ uninhibited, 
proper audience reading situations should be allowed them, thus 
getting them accustomed to the audience si tnation··before they 
are overcome with shyness and embarrassment as so often happens. 
Thus, oral reading is a valuable means of instruction in 
all phases of the elementary school curriculum. Silent reading 
will predominate as the child advances from the primary ·grades 
because silent reading is the faster method of reading, but 
as St.one23 points out, fluency in oral reading usually carries · 
over to silent reading. Witty, Lindahl, and Koch24 sum it up 
nicely when· they sey-: 
The growing importance of oral speech and 
communication makes it necessar.y for children to 
be able to interpret written materials correct:I;r 
22Horn and Curtis, ~ cit.1 p. 225. 
23clarence Re stone, ~ cit., P• 94. 
24witty, Lindahl, Koch., ..9.e!. eit._, p. 25. 
·. 
20 
and effective]Jr in oraJ. reading. The reading 
progran should provide as often as possible 
opportunities for reproducing ever.y-~ situations 
that require the skill. e ... •. This kind of reading 
activity entails the need for the reader to acquire 
poise and self-confidence, to develop certain habits 
of speech and enunciation, to interpret beauty and 
meaning through .the "Written texte 
TYPES OF ORAL READING SUGGESTING IN SIX TEACHERS MANUALS ACCOMPANYING 
BASAL READERSo. 
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The following tables are the result of an analysis of 
six manuals which accompany reading books of various grade 
levels. The manuals were analyzed page by page; the purpose 
being to note references to, or suggestions for, oral readingw 
Each reference to oral. reading was counted once undei" a par-
ticular categoryo Oral reading .t'or some purposes is mentioned 
onlY once in some manuals, while others are mentioned over and 
over again. 
This count was made because the authors of this paper 
were interested in finding out what is actually suggested in 
the way of oral. reading in the manuals. Our question was, 
"If a teacher were to teach only by the manuals, how much oral. 
reading would be done in her classroom?" The following tables 
show that in some instances there would be much oral. reading 
'While in others there would be little, depending upon the 
reader and manual being usedo 
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TEACHERS• MANUAL FOR LETtS TRAVEL oi25 
NUMBER OF TIMES 00 GGESTED 
Reading for pronunciation •••••••••••••••••••••••••• l 
Dram.atizations ......................... ~ ................... 2 
Reading to clarif.y a point ............................ 6 
25Arthur Gates, Manual for Let's Travel 
Reader. New York: MacMillan Com.pa.tzy:., 1948. 
one 
-
Fifth Grace 
25 
TEACHER'S MANUAL FOR MAKING VISITs26 
.-
NUMBER OF TIMES SUOOESTED 
Reading poetr;r ............................................. 12 -
Reading for information ......................... 62 
Audience reading .......................... ,. • •• ..... •·• 6 
Reading to answer questions ................... l7 
Phrase reading .................................... 2 
Reading descriptive passages ................. 3 
. -
Reading to find Sie oiaJ. words •••• u ...... •• • 1 
26Julia M. Harris, Teacher's Manu~~ Making Visits. 
Third Grade Reader. Boston: Houghton Mi.fflfii dompacy, 
1939. 
'·~ .. ,. ,- -. 
- •• ,.,4.,.;:..:. ~--""""'""""'"""'" ~"'""-- •. -- ·----'· Jl -~--~--- ~ 
MANUAL FOR IF I WERE GOING27 
NUMBER OF TIMES MEN'ff ONED 
Expressing the mood of the stor.r•••••••••••••••••l8 
Reading to stress use of punctuation marks •••••• ~22 
Reading to recognize main story divisions·~····••26 
Reading to express judgements ...................... ~ 
Reading descriptive ~rds •••••••••••••••••••••••• 1 
Reading for classification (organization.of 
events 1n sequence) •••••••••••••••••••••••••••• ~. 2 
Reading to express the feeling of characters ••••• 2 
Reading to verify conclusions ••••••••••••••••••• ~l2 
27Mabe1 O'Donnell and Margaret L. "White, Guidebook for 
!!!.! !!!! If I Were Going. Third Grade ~eader. 'VJbl'Ee -
Plains: .Row Peterson Company, 1950. 
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MANUAL FOR 'WE ARE NEIGHBORS28 
NUMBER OF TIMES MENTIONED 
Reading to find main ideas ••••••••• '! .. ~ ......... ~ •., • .,3 
Reading to interpret moods of the story-•.• .,_ u H •• .,2 
Reading for specific in~or~~ti;o:Q.._ •.• ...... •., ... •. •.•• ••• 3 
Reading to improve expression .............. o • .• _ ••• • .4 
Reading for enjoyment ••••••••• ~." • •. •. ~ • .• •. ~ ••- ~ • ... -.. • •9 
Sight reading practice ..... _ ••.• ., "· ......... ~ ~ ._ •. • ....... ~ .2 
For improvement of rea.diD.g~; ~ • .- ....... ~ u 0 ... H"" ... 2 . 
28navid Russell, and Ousley Odille, 
We Are _Neighbors • Second Grade Reader. 
Company, 1948. 
Manual for Teaching 
Boston: D. d., Heath 
MANUAL FOR TEACHING WINGS TO ADVENTtJRFf9 
NUMBER OF TIMES MFNTIONED 
Reading to express feeling of. the story__. .... um•~>u•• 3 
Reading to answer questionse .... ., .. ., • e .... ., ........ o ••• ".- $ • 6 
Reading poetry ...... ., ........ ·~ •••• ................................. _. • 4 
Reading for improvement of reading. sld.llse ........... •·•·•• 1 
Reading 1 talicized -words to stuey the. reason for. 
using itaJ.ics ............................. ., ............................ 2 
29David Russell and Mary Snedaker, Manual for Teachin~ 
Wings to Adventure. Sixth Grade Reader. Ifoston: . GiDii an 
G'ompany, 1950• 
28 
MANUAL FOR LUCK AND PLUCK30 
NUMBER OF TIMES MENTIONED 
Reading exciting parts of the story o .............. v l 
3CJwi tty, Koch, Lindahl, Cadwallader, Teachers' Guide £or 
Luck and Pluck.. Fourth Grade Reader. Boston: 15. 0. Heath Company, 
1948. 
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SUMMARY OF TABLES 
The :tollow.i.ng summary of the preceding tables shows 
the total number of times each oral reading activity ns 
mentioned in the six manuals. anal;rzedo 
Reading :tor in:tormati on 
Reading to answer questions 
Audience Reading 
Reading poetry 
Reading to recognize main story divisions 
Reading to express mood of the story 
Reading to clarify a point 
Reading to stress use of punctuation marks 
Reading :tor enjoyment 
Dramatization 
Choral reading 
Reading to find special. words 
Reading for directions 
Phrase reading 
Reading to improve expression 
Reading descriptive passages 
Improvement of reading 
Sight reading practice 
Reading to study use of italics 
Reading to express feelings of characters 
Reading for classification (sequence of events) 
Reading to get main ideas of the story 
Reading to study writing techniques 
As a check on comprehension 
Reading exciting parts of a story 
Reading for pronunciation 
Reading to express judgements 
Reading descriptive wards 
Reading flashbacks to study their use 
Total oral reading references 
127 
77 
71 
34 
29 
23 
23 
22 
15 
9 
8 
7 
6 
6 
4 
3 
3 
2 
2 
2 
2 
2 
2 
1 
1 
1 
1 
1 
1 
485 
30 
The following table shows those oral. reading actiVities 
which are suggested in more than one of the manuals ana.JJrzedo 
In no case was a:ny particular type of activity mentioned in all 
six of the manuals. The greatest number of manuals in which any 
one oral reading activity is mentioned is four• The remaining 
oral reading activities not listed in this table, but.listed in 
the summary table, were mentioned in one manual. only'. 
---------------.... -------
Type of Oral Reading Activity Number of Manuals in 
which suggested 
Reading for Information 4 
Reading ·to answer questions 4 
Audience reading 4 
Reading poetry 4 
Reading to recognize main story divisions 2 
Reading to express mood of the story 2 
Reading to clarify a point 3 
Dramatization 4 
Phrase reading . 4 
Reading for improvement of reading 2 
Mn'HtlHtltltl~ 
3:1' 
CHAPTER IV 
THE MECHANICS OF ORAL READING 
'When we speak of the mechanics o:t oral reading, we 
refer to certain skills which are peculiar to oral reading, 
and particularly those skills which have no place in silent 
reading. Ef"fective oral reading calls for more skill than 
silent reading because it utilizes all of the skills of 
silent reading plus a few more 'Which are peculiar to it al.one. 
McKee1 says: 
~e.,Thus, effective oral reading of a 
given selection requires all and more than 
the reading ability needed for reading that 
selection silent:cy-. Because this "more" is 
largely a matter of using familiar inflections 
of the voice to convey the iY.I'i ter •s intended 
meaning, using a pleasant voice, pronouncing 
words correctly, and speaking rhytbmica:J.:cy-, 
reading orally is for the reader who reads 
silentlf with sufficient skill, a speech 
problem rather than a reading problems 
Pronunciation and Enunciation 
Correct pronunciation and clear enunciation are very 
important factors in oral reading. Faulty pronunciation 
may be due to a speech defect and therefore, a case for a 
speech clinic, or it may be due to faulty word-recognition 
and word-anal;rsis, in 'Which ease the teacher will have to 
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provide individual. or small group instruction in whatever 
phase of reading the child is having trouble. Poor enunciation 
may be due to similar causes, and again, individual or· group 
2 
instruction w.i.ll be necessary. Durrell says: 
Practice in enunciation can be made 
specific by using -vrords the child commo~ 
enunciates inadequate~ a If the drill is 
designed to correct his specific errors, a 
child will usually pay close attention and 
practice on his own initiative<8 
The manner in which a Child pronounces and enunciates words 
in oral reading may be a good indication of how a pupil w.i.ll 
pronounce and enunciate words in conversation. The alert 
teacher w.i.ll profit by the pupils' oral. reading by noting 
these deficiencies and making provision for individualized 
instruction for those pupils needing it. Russell2 says: 
In the area of techniques of oral. reading, 
many teachers help certain of their reading 
groups by providing opportunities for work in the 
following: 
1. Pronunciation 
2e Use of punctuation marks and capital letters~ 
3. Phrasing 4. Varying the voice to indicate changes of 
meaning. 
Expressi vEn~ess 
MOst of the selections chosen for oral reading in sChools 
and out of schools, are selections ~ch call for expressive 
2nonal.d D. Durell, Improvement of Basic Readi~ .Abilities. 
Yonkers on Hudson: World Book Oompaii,V.~~ 1940, P• ~. . 
3n. H.· Russell, Chi1dren Learn to Read. Boston: Ginn & Go., 
1.949, p.. 92. -
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reading. The generalization might well be made that all oral. 
reading requires a certain amount of expressiveness on the part 
of the readerQ Expressive reading does not usually came naturally 
to young people; they must be made to realize that the nature of 
the selection being read, -whether it is a poem, dial.ogu.e in a 
story, or a report in a content area, w.ill determine the type of 
expression to be put into the reading. The expressive quality of 
the oral reading Will determine the interpretation 'Which the 
listeners are able to get from the reading. Poor expression mew 
be due to inadequate knowledge of the :tunction of punctuation, 
faUlty word-recognition, short eye-voice span, or too difficult 
material. In this regard, Broom4 sews: 
MaPerial.s should be provided for oral 
reading that are on the level of the pupU t s 
reading ability regardless of· the grade 
classification of the materi~ 
Russen5 sa.y-s: 
.Although oral reading is used less 
frequent:cy-, it still involves certain new 
factors; like silent reading it includes 
recognition, association, and thinking, but 
it al.so requires expressing the thought in 
such a way that the listener will think with 
the reader. There are accordingly a number 
of factors in. oral reading -which may or may 
not be aids to good listening. These addition-
al. factors may be classified roughly as (1) voice 
factors and (2) techniques of oral reading~ 
4M. E. Broom, .9!.:_ cit., P• 269 .. 
5navid H. Russell, .22.!, cit., P• 90. 
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11\re=Voice Span 
The eye-voice span is very important· to effective oral. 
reading. I.f the reader's eye-voice span is short, chances 
are that the reading will not be smooth, but will be broken 
up by many- pauses. In order to read smoothly, the eyes must 
always be ahead o.f the voice. I.f the eye and voice are 
together, word by word reading will result. .Also, in order 
.for the reader to knawwhat inflection o.f the voice to use 
and what kind o.f expression to use, his eyes must be ahead 
of his voice. In short, he mu.st read and interpret before 
he vocalizes; he must do phrase reading; recognizing words, 
quickly analyzing unfamiliar words, perhaps working out 
their pronunciation, al.l.witbin a very short period o.f 
time. 
span. 
The length o.f this period depends upon the eye-voice 
Anderson and Dearborn 6 sq: · 
An;rone 'Who has observed a skill.ful oral. 
reader in action 'Will appreciate the value of 
a 'Wide eye-voice span. Some oral readers use 
the eye-voice span so effectively that it is 
hard to tell, unless the manuscript is in view, 
'Whether they are reading or talking. 
The eye-voice span may be improved by giving drill lessons 
with the tachistoscope or with flash cards. 
6Irving H. Anderson, Walter F. Dearborn, Psychology ~ 
Teaching Readin~ New York: Ronald Press, 1952, Po 123. 
VOICE PITCH AND LEVEL 
The oral reader must try to keep his voice at a natural 
pitch. A high-pitched voiee in oral reading is often due to 
nervousness on the part of the pupil, ei. ther because reading 
to the class makes him nervous, or as Durell7 says, the material 
1DBiV' be too difficult. In his study, Burke found that difficult 
reading causes a high-pitched voice in oral reading, but goes 
on to say that a high..opi tched voice is not necessarily due to 
dif!icuJ.ty of reading material.. 8 If the tenseness is caused 
by too-difficult material., giving the pupil material sui table 
to his level of ability "Will remove the tenseness. If the 
tenseness is caused by an audience fear, DurreJJ? suggests the 
follOTiing activities to get the pupil to overcome his fear: 
a. .An ima.gi.Iiary radio broadcast at which the 
person reads behind a screen. 
b. A puppet or marionette show in which the 
audience watches the action of the puppets 
while the pupil reads the lines accompany-
ing the action. 
c. Reading material to accompany shadow plays. 
d. Reading from a lantern slide with the room 
darkened. 
e. Reading into a microphone placed in a 
~eparate room. 
f • Reading into a sound recording device and 
~hen listening to the record of'one's own 
voice. 
7nonald D. Durrell, .2£!. Citc..2. P• 135 
" -
Baarold L. Burke, A Study on the Pitch of Oral Reading .2£ 
Fourth. . Grade Children. lJiiPii"6D.snea:Ma:ster is "Thii!i. Boston 
University, School of Education, 1939, P• 66 •. 
9nonald D. D:lrrell, Op. cit!!. P• 139. 
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Providing the pupil with as maqr opportunities as possible 
to read ora.l.ly to the group 'Will gradually do awq, (if not 
completely., at least to a great extent) the pupil's nervousness 
in the attdience-reading situation. 
The level of the reader 1 s voice nru.st be such that all can 
hear what he is saying. Practice and experience in reading to 
a group is the best wa,y of improving voice levelo 
Reading to an Audience 
There are certain general principles to be followed in 
audience reading in the classroom "Which bear noting. Although 
audience reading is not one of the mechanics of oral reading, it 
seems appropriate to place it in this chapter because it has 
certain mechanics of its own. 
If the pupils are reading for the enjoyment of the class, 
the readers should prepare the material to be read beforehand, 
so as to be faniliar w.ith it and be able to read it effectively 
an¢1. expressively • The enj oym.en t in listening to someone read is. 
taken away if the reader stumbles over wards or is so un£aniliar 
with what he is reading., that he puts no e:xpression or puts -wrong 
expression into the reading. Another·important point, upon Which 
all reading textbook writers seem to agree, is that When a pupil. 
is reading to the class, he should be the only one with a copy 
of 'What is being read. Preferab:cy-, the material should be new 
to the class, but if the reader is reading from a textbook or 
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from a basal reader, . the rest of the class should sit 'Wi:th books 
closed, and merely listen to the reader. When the whole class 
follows along in the book, the reader loses all incentive to read 
effective~, and the class becomes one big critic boqy, mere~ 
listening and looking for reading errors; or the pupils go ahead 
reading on their own, and pay no attention to the person reading 
aloudG McKeelO says that there should be "an atmosphere of 
recreation and enjoyment" 'With no ~izzing and checking by 
• 
the teacher • 
Many writers suggest having the class set up standards of 
good oral reading to be followed by pupils when reading to the 
class, and having the oral reading evaluated by the class 
according to the standards set up. By having faults pointed 
out each time a pupil reads, he should become more and more 
effective as an oral reader each time he gets up before the class~ 
Rating scales set up by' the pupils should consider such things as 
voice pitch and level, posture, expression, smoothness of the 
reading, pronunciation and enunciation, and mannerisms• 
10Paul McKee, The leachinJ ,2.t Reading~ the Element& 
Schoole Boston: :a'O"Ugh'ton m:rJ.in Company, 1948'; p.. 136. 
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CHAPTER V 
IMPORTANCE OF GOOD CHOICES IN ORAL READING 
An important aspect of oral reading is the enjoyment 
it can .foster in the reader and the listener. Through carefu~ 
selected materials the elementary teacher may succeed in making 
learning to read ora.ll.y a pleasant experience. When the pupil 
enjoys reading and listening to reading, he is going to want to 
further his own reading experiences. A8 in any life situation, 
one pleasurable experience creates the desire .for more of the 
same. 'When the enthusiasm .for reading has been established, the 
teacher's work will be greatly facilitated. A pleasant, 
interesting selection is read to another .for the same purpose 
that an enjoyable incident is related • 
.Accurate interpretation, emotion, emotional appeal, and 
the rhythmic .forms of expression mey be best conveyed by pupils 
vvho have been .well guided in reading orally. 
Another important aspect o.f oral reading is its worth 
soci~. Significant personal and social vaLues are products 
of an effective, well-thought-out oral reading program. (The 
.. 
reader •s self-confidence and the audience •s respect for the 
spoken thought can be built up among the pupils best through a 
common appreciation of the material presented.) This is possible 
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only when good choices have been made. Then the audience as 
well as the reader will bene£ite 
As the reader realizes that his classmates are interested 
in the material which he is sharing with them and interpreting 
for them, he will want to read aloud to them more frequently. 
OraJ. Reading and the Child's Daiq Lite 
Oral Reading should be closely connected with the daily 
life of the child, especially in the early years.. The child, 
through reading, acts as the conductor of the author's thoughts 
to the minds of the listeners.. In order to do this well, he 
must understand the thought and appreciate the subject matter. 
Practice with various types of material and different methods· 
of presentation will show the child the value of oral expression. 
The Teach~'s Function in Oral Reading Program 
The choices of oral reading material made by teachers in 
the elementary grades w.tll influence the individual. 1s choices 
as he matures. 
Con~equently, the teacher should take into consideration 
the following steps: 
1. . Providing incentives creating audience 
situations. 
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29 Helping pupil's find material suited to 
their audience. 
3. Helping pupils prepare themselves to read 
effectively. 
4. Exercising influence, if ieed be, on the 
reaction of the andience. 
It is most inadvisable to embarrass a child in axry way 
when he is doing oral reading. 
The teacher should not make an error in reading 
an occasion for correcting the pupil's articulation 
difficulties. She should not insist-upon basing 
interpretation upon punctuation. She should be careful 
about attempting to speed a pupil •s oral reading• (To 
force a pupil beyond his speed in a social situation mq 
result in confusion.) The teacher should be careful. 
not to let the pupil remain ttstalled" upon a ward which 
he can not recognize, even though this may be a familiar 
word,. 'When the child-~s reading orally the situation 
should be an oral onee 
Audience Reading 
Preparing the child to read orally for an audience 
is a long succession of steps: motivation, drill work in word 
skills, enunciation, and interpretation. .All these steps are 
necessary so thB.t the individual is ready to meet the oral 
reading situation under whatever circumstances it may arise.3 
1Julia M. Harris, .Teacher 1s Manual for Making Monthl:y; Visits. 
Boston; Houghton Mifflin company, 1939, P• 34. 
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One of _the earl.y steps in devel.oping oral. reading is 
the creating of genuine andience situations. SUch a situation 
includes: 
:4 Persons who are willing to listen. 
2o A reader with good material.o 
One of the aims of any- oral reading program is to condition 
the pupil who proposes to read to an audience to be abl.e to 
select good material for reading and be prepared to read it 
effective]¥ a 
Two requirements in helping the pupil to prepare' for oral. 
reading a:re, one: thorou~ faniliarization with the ideas to 
be expressed; and, two: mastery of pronunciation and meaning 
of all the words. 
The real test of a pupil's oral. reading ability is the 
degree to which he succeeds in interesting his audience. 
Ebrn and Curtis4 point out that although oral reading 
in real-life situations has a much lesser pl.ace than sil.ent 
reading, when oral. reading is done, it is important enough 
to warrant systematic and good teaching. 
There a:re several. types of oral. reading situations usually 
mentioned: 
4Ernest Horn and James ·F. Curtis, "Improvement of Oral. 
Reading", Nationa:l:, Societ;r for ~ Stuc!l . .2£ Education 48th 
Yearbook_, 1.949. 
~. Reading aloud in fanily or among friends. 
2. To inform or prove a point. 
3. Reading a report, announcement, original 
paper, etc. 
4. Reading to oneself to enhance appreciation. 
5e Choral. readingo 
6. Reading to childrene 
These situations 'Will onl;r be successfully met when 
a good foundation in the mechanics of· oral reading, plus a 
careful selection of material for oral reading, are made by" 
the teachers from the first grade on through the elementary 
schools. 
Pupils should not, however, be forced to read before 
an audience 'Without preparation. One of the causes ot 
• 
artificial and ineffective oral reading among school ohildren 
is the embarrassment and tension caused by the older type of 
instruction 'Which required pupils to read materials for which 
they were poor~ prepared. SUch remedial work in pronunciation, 
inflection, and the other elements of speech may be dealt with 
by" the teacher in private. Because one of the most important 
factors in any oral reading situation is the reaction of the 
audience, harm could be done by stimulating any awkward feeling 
in the reader, thus destroying the original purpose of creating 
an audience situation. 
Not until the pupil is fairly confident before an audience 
should the first oral reading be undertaken. The less artificial 
the audience situation, the more effective it will be. A common 
interest in a topic provides m~ incentives. 
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Sight Reading 
In making a selection of material to be read, emphasis 
should be placed upon phrase and sentence exercises based on 
the chosen story. This is done in order that the pupils will 
encounter no new words, no awkward phrasing, and no meaningless 
sentences. From this background should come reasonably smooth 
reading 'Without previous preparation,..5 
The first sight reading should be done with materials 
which, although the pupil has never seen them before, contain 
1i ttle or no new vocabulary. When sight material$ are. introduced 
in which there is new vocabulary, it is advisable to have .the 
pupils glance briefly over the selection before he reads it 
oral.ly. If he feels that he can read it satisfactorily, he mq 
do so. If he wants assistance, he should obtain it before 
attanpting to read aloud. 6 
Dramatization 
Using Dramatic activities has proved to be an excellent 
means for stimulating an oral reading program. Dramatizing. 
material 'Which has been prepared from a story read by the 
class develops both language skills and dramatic abilities, 
"While at the same time serves as a means for developing 
adequate oral reading. 'When the selection is made for the 
5Donald D. Durrell, Improvement of Basic Reading Abilities. 
Yonkers-on-Hudson: World Book tlompaxi;" P• 119. 
dramatization, the teacher must again be careful to take into 
consideration the interests, needs, abilities, and understanding 
o£ the group. 
Bond and Wagner 7 sq: 
The use o£ dramatic aeti vi ties has proved to be 
an effective incentive £or reading. For example, a 
radio dramatization o£ material that has been prepared 
from a stor,y that has been read develops linguistic 
and dramatic abilities and is at the same time an 
effective means o£ developing both silent and oral 
oral reading abilities. 
Reporting 
In making a report to the class a child should be 
able to read well orally whether he is reading his own 
.. 
or someone elsets work. To do this he oust realize the 
importance of his reading and understand that he is acting 
as interpreter of a significant passage. 
Pupils frequent reporting would be a means of 
encouraging more search for materials bearing on any 
general theme which the class may be considering at the 
time. 
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CHAPTER VI 
THE INTERPRETIVE V .ALUE OF ORAL READING 
"When used in various ways,. oral reading becomes perhaps 
the best method of stressing interpretation; showing the pupils 
the importance of interpretation in reading, the wide variety of 
possible interpretation of a given passage, and the importance 
of finding the one correct interpretation intended by the author. 
In addition to being a means of demonstrating interpretations, ' 
the actual interpretation put into the reading of a selection 
helps the listener to better understand and enjoy the selection. 
Bond and Wagner1 sa:y o:f interpretive oral reading: 
A good reader must be skilled in interpretive 
oral readinge He must be ab1e to read in a manner 
so that he imparts inf'ormation.., shares a story, 
interprets character expressions. He must do his 
oral reading in a manner that enables his listeners 
to appreciate w.i. th him his interpretation of the 
author's meaning. 
Interpretive oral reading may be done by a group or by 
ind:i. vi duals. The common method of group reading is choral 
. . 
reading and the individual interpretive reading is done by individu-
als in a group presenting a plqy- or a person reading a poem. 
Choral Reading 
Choral reading does have a definite place in the elementar.y 
school curriculum. It is one reading activity in which all of the 
pupils may participate on an equal footing. There vd.ll be wide 
1. Guy L. Bond, and Eva Bond Wagner, Teaching ~ Child ~ 
Read. New York: The MacMillan Company, 1956, P• 39o _ 
____ ____::..___ ____ · .·?-
variety of ability in individual oral reading, but in choral 
reading, all voices blend into one, and the slow reader and the 
reader who is lacking in some o:f the skills o:f reading can join 
the chorus and enjoy reading, knowing that he is not the center 
of attraction and that any slight errors he might make will not 
be noticed. Choral reading is also a m~thod o:f aiding the slow 
reader. \When reading in unison, the slow- reader will fall into 
the rhythm set by the class, and by doing this, will see how 
punctuation affects the reading and how certain parts are read 
d.if:ferent:cy-. In short,· the slow reader will learn something o:f 
expressive and interpretive reading by taking part in choral 
readinge Russell and Snedaker2 sq: 
The choral reading of poems gives pleasure in 
a group activity and affords valuable experience in 
the animated, rhythmic expression of ideas. As one 
group of ·children listens to another group read a 
poem, appreciation of how meaning and mood are expressed 
become-s more Vivid., The importance o:f emphasis and o:f 
pause, the purposes o:f pronunciation, are made clear to 
pupils through this type of activity. Also, it shows 
how clearly articulated speech helps in communicating 
ideas ....... Through choral reading the pupils are o:ften 
given a better appreciation of what good poetr,r re~ 
r:· ise 
Dramatics 
The medium which best stresses interpretation, and 
depends upon interpretation for its effect, is drama. Dramatic 
reading is suited to the elementary school curriculum. There 
are maqy pl~s written for the elementary school level and stories 
2Russell Snedaker, .9E.!, cite, PP• 54-55. 
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with dialogue in children's readers may be dramatized. It isn •t 
necessary that an actual play be performed with costumes and 
scener.r. The pupils can be allowed a short time to read the 
material and then the play or dramatization can be read in front 
of. the class. In this manner, plays can be put on quite frequent)Jro 
All of the pupils should be given a chance to participate in these 
dramatic activities. Practice in dramatic reading will improve 
the pupil's ability and develop poise and diminish self-conscious-
ness when speaking to a group., 
Dramatization also has the effect of impressing upon the 
child the fact that written language is the same as spoken 
language except for form. By having the children read parts of 
plays, they will realize how difficult it is to do a part well, and 
m~ increase their appreciation of the talents of professional 
actors and actresses, and may awaken an interest in dramatics 
in the pupilse 
48 
49 
· BIBLIOGRAPHY 
• 
Adams, F., Gra;r, L., Reeve, D., Teaching Children to Read. New York: 
Ronald Press, 1945. · . -
Adams, Phyllis M., A Stuz of IndiVidual Differences in Fourth Grade 
Reading. Unpublishe master's thesis. Boston trnfversity, SChool 
of Education, 1938 • 
.Anderson, Irving H., Dearborn, Walter F., Psychology- of Teaching Reading. 
New York: Ronald Press, 1952. -
Baker, Camp, Grey- and Moore, Better Reading Instruction. Research 
Bulletin of N. C. A., Vol., XIII No. 5., Washington Research Division 
of the National Education Association, 1935. 
Betts, Emmett A., Foundations of Readi~ Instruction. Boston: .American 
Book Company, 1946. -
Bond, Guy L., Bond, Eva, Teacping_ the Child !2, Read. Boston: MacMillan 
Company, 1948. . · . -
Bond, Guy- L., and Wagner, Bond, Eva, Teaching the Child to Read. New York: 
The MacMillan Company, 195oo . . ~ _ . - .~ . 
Burke, Harold L., A Stt;St ~ the Pitch ~ Oral Reading ~ Fourth Grade 
Children._ Unpublished master's thesi~oston University, School 
of Ed.Ucation9 1939. - . 
Burns, Barbara, A Di~ost!s:, Stugr 2£ Reading Difficulties!!: the Fourth 
Grade. UnpUbliSlieQ master's thesis. BOston Oni versi ty, 'Scliool' or . 
Ediication, 1938. - . . __ 
Coffey, Elizabeth c., Listening Sitnations ~ Sixth Grade Languag~ Texts. 
Unpublished master's thesis. Boston University, School or=gauqation, 
1951. -
Broom, M. E. and others, Effective Reading Instruction. New York: 
MeQraw Hill Company, 1942. 
Dolch, Edward W., Teaching Prim& Reading. Champaign: Gerard Press, 
195o. 
Dopp, K., Pitts, and Garrison, s. E., Teaching of Reading in Intermediate 
_ Grades. Chicago: Rand Mc¥alJy, l94L -. - . 
Dubois, Violette T., ~Diagnostic ~udy 2!, Oral Reading Difficulties in 
. the Second Grade •. Unpublishe master's thesis. ~oston University, 
School of Education~ 1952. _ 
Duffy, G. B.,, A Diagnostic Study of Reading Difficulties in A Third Grade. 
_ Unpublished.master's tffesJ.s.,-.Boston UmversJ.ty, SChool-or'ECfUcatJ.on, 
1934. - . 
50 
• 
Durrell, Donald D., Improvement of Basic Reading Abilities!) Yonkers-On-
Hudson: World Book Compacy-;-19Ii5. 
Du.rrell, Donald D., "DeveloP!Jlent of Comprehension and Int~Woetation.tr 
National Society •for the Study' of~cation, 48th Year ook1 1949. 
Fernald, Grace, Remedial Techniques in the Basic School Subjects. New 
York: McGraw Hill Compar.w, 19 42. . . 
·, 
Gans, Roma, Guiding Children's Re~ Through E?cEeriencee New York: 
Columbia University Press, 19 • , . 
Gates, Arthur, Improvement E!_ Reading" New York: MacMillan Company, 1947 
Gates, Arthur and A;rer, Jean, Manual. for Let's Travel One 5th Grade 
Readere New York: Mac:Mi.ilan Company, !948. -
Gould, c. E., ! Survey of Oral Reading Er-rors and Suitability 5!£. Materials 
in Grades !Land III.-uiipublished master's thesis. Boston Univer-
Sity, School of Education, l942e · 
GrBir, W. S., On Their Own in Readi_!!g. Chicago: Scott Foresman Company, 
l948G . 
Harris, .Albert, ~to Increase Reading Abtlitz... New York: tongmans 
Green Company, I9li7 • . . 
Harris, Julia M .. , Teacher's Manual for Making Visits. Jrd Grade Reader. 
. Boston: Houghton Mifflin Company, 1939e-
Horn, Ernest and Curtis, James F., ttimprovement of Oral Reading." 
Ne1tional Society for-~ st,udy:.of Education. 48th Yearbook, 1949. 
. . . 
Horn, Horn, Vlicka;r and Dill, Practical Handbook on Teaching Reading in 
. ~ First Grade. Boston:. Giilii and Compa.ny;-l9Ii1: . -
Hyatt, Ada, The Place .2f_ Oral Reading !!! ~ School Program.. New York: 
Bureau Ol"'"Piiblications, Teacher's College, OolumbiiUniversi ty, 
1943. 
Kir~, Samuel and Monroe, Marion, Teaching Readinf to ~ ~ Learning 
. Child. Boston: Houghton Mifflin Company, 940... . . . 
Lamoreaux, Lillian, Lee, Doris M., Learning to ~ Through Experience. 
.. New York: .Appleton, .Century Company, l9'43o . 
McCollough, Constance M., Strang, Ruth Mr., Traxler, Arthur E., 
Problems in the Improvement of Reading. New YoJ:"k: McGraw Hill 
Compan_y, 1940. -
McKee, Paul, The Teaching of Reading !!! the E.l.ementary: School. Boston: 
. Houghton""lliffiin Compalzy", 1948. 
0 
0 •Donnell, Mabel, and 'White, Margaret L., Guidebook for the New If I Were 
. Going. 3rd Grade Reader. 'White Plains: Row Peterson and COmpa.n;y--
1950. 
Pearson, .Alice R~, A Diagnostic St!¥V of Oral Reading Difficulties in 
Second Grade. lrnpubliBhed master ts thesis. Boston University;-
SChool of Education, 1942. 
Russell, David and Ousley, Odille, Manual for Teaching We are Neighbors. 
2nd Grade Reader. Boston: Gim:i. and Company-, 19 a;--
Russell! David H., Children Learn j:2, Read. Boston: Ginn and Company~ 
1949· . - . 
stone, Clarence R~, Progress in Primary Reading. St. Louis: Webster 
Publishing Company, 19;()-;-
Wi tty, Paul, Reading in Modern Education. Boston: D. c.. Heath and 
Gomp~, 1949 •. - · . 
Witty, Koch, Lindahl, Cadwallader, Teacher •s Guide for Luck and Pluck. 
4th Grade Reader. Boston: D •. C. Heath Company, 19Ii'B.- . 
Witty, Lindahl, Koch, Manual for Teaching the Brave and the .Free. 6th 
Grade Reader. Boston: D. c. Iteath Compan;r9 1942. - . 
. -·· _ _. __ ........ __ rtS __ .... ·-·---~· 
